
History 6400-901       Spring 2016 
W 6-8:50 pm        Dale Hall Tower 408 
 

Gender in Modern America 
 
Professor: Jennifer Holland      Office: 417 DAHT 
Email: jennifer.holland@ou.edu Office Hrs: Tues. 10-12pm    

or by appt. 
 
COURSE DESCRIPTION 
 
This seminar will seek to understand the various ways that the system or category of 
“gender” has transformed in the 19th and 20th centuries. It will explore these questions: 
how do shifting notions of gender in this period shape people’s understanding of their 
bodies and selves?  How do ideas about the “modern” influence women’s and men’s lives in 
America, its frontiers, and its colonies? Finally how does desire in its many forms 
(economic, sexual, colonial, and political) shape everyday life, institutions, and territorial 
ambitions in the United States? To explore these questions, we will necessarily consider 
gender as it intersects with class, race, and sexuality. 
 
 
REQUIRED TEXTS 
 
Gail Bederman, Manliness and Civilization: A Cultural History of Gender and Race in the  
 United States, 1880–1917 (Chicago: University of Chicago Press, 1996). 
Margot Canaday, The Straight State: Sexuality and Citizenship in Twentieth Century America  
 (Princeton: Princeton University Press, 2011). 
Finn (Anne) Enke, Finding the Movement: Sexuality, Contested Space, and Feminist Activism  
 (Durham: Duke University Press, 2007). 
Jennifer Guglielmo, Living the Revolution: Italian Women’s Resistance and Radicalism in New  
 York City, 1880-1940 (Chapel Hill: University of North Carolina Press, 2012). 
Tera Hunter, To ‘Joy My Freedom: Southern Black Women’s Lives and Labors After the Civil  
 War (Cambridge: Harvard University Press, 1997). 
Adria Imada, Aloha America: Hula Circuits through the U.S. Empire (Durham: Duke  
 University Press, 2012)  
Danielle McGuire, At the Dark End of the Street: Black Women, Rape, and Resistance—A New  

History of the Civil Rights Movement from Rosa Parks to the Rise of Black Power (New 
York: Alfred A. Knopf, 2011). 

Pablo Mitchell, Coyote Nation: Sexuality, Race, and Conquest in Modernizing New Mexico,  
 1880-1920 (Chicago: University of Chicago Press, 2005). 
Peggy Pascoe, What Comes Naturally: Miscegenation Law and the Making of Race in America  
 (New York: Oxford University Press, 2010). 
Catherine S. Ramirez, A Woman in the Zoot Suit: Gender, Nationalism, and the Cultural  
 Politics of Memory (Durham: Duke University Press, 2009). 
Alexandra Minna Stern, Eugenic Nation: Faults and Frontiers of Better Breeding in Modern  

mailto:jennifer.holland@ou.edu


 America (Berkeley: University of California Press, 2005). 
Whitney Strub, Perversion for Profit: The Politics of Pornography and the Rise of the New  
 Right (New York: Columbia University Press, 2013). 
 
The readings for January 27 will be available on D2L. 
 
 
ASSIGNMENTS 
 
Participation in Seminar Discussions: 20% 
 
Presentation on Comparison book: 10%  
One week, you will read an additional book, listed in the syllabus as the comparison book. 
In class you will do a 10-minute presentation on the comparison book and provide your 
classmates with a 1-2 page report on the book.  The presentation and report should clearly 
outline the argument and structure of the book, its major strengths and weaknesses, and 
the historiographical conversations it’s engaging.  You may not do the discussion questions 
or write a thesis paper the week of your presentation. 
 
Discussion Questions: 5%  
You will sign up for two weeks in which you will be responsible for writing two discussion 
questions for the class: one historical and one historiographical. These questions must be 
well crafted to prompt other students to engage central themes, debates, or methods in the 
scholarship for that week. For further information, see “Creating Historical and 
Historiographical Discussion Questions” at the end of the syllabus. 
 
Thesis Analysis Papers: 40% 
You will write FIVE (5) of these over the course of the semester. They are three-page 
(maximum), 12-point font, double-spaced essays on the week’s readings. Everyone will 
write on the first two weeks’ readings (1/27, 2/3). For the remainder of the semester, you 
will sign up for three times to write. For further information, see “Writing Thesis Analysis 
Papers” at the end of the syllabus.  
 
Final Paper: 25%  
You will write a 12-20-page final paper. For this, you may write either a historiographical 
paper on some major topic in gender and women’s history OR a short research paper that 
incorporates a gendered analysis. If you choose the second option, you may focus on your 
own research, but gender must be the primary category of analysis in the paper. We should 
discuss your plans for the paper by March 30.  
 
 
 
 
 
 
 



 
WEEKLY SCHEDULE 
 
January 20: Introduction 
 
No Reading 
 
January 27: Theoretical Foundations 
 
Reading: Gerda Lerner, “Placing Women in History: Definitions and Challenges” (1975) 
 Joan W. Scott, “Gender: A Useful Category of Analysis” (1986) 

Judith Butler, “Subjects of Sex/Gender/Desire” (1990) 
Carol Smith-Rosenberg, “Female World of Love and Ritual: Relations between  

Women in the Nineteenth-Century America” (1975) 
Rachel Hope Cleves, “‘What, Another Female Husband?’ The Prehistory of Same-Sex  

Marriage in America” (2015) 
 
February 3: Marriage and Modern Citizenship 
 
Reading: Peggy Pascoe, What Comes Naturally 
 

For comparison: Nancy F. Cott, Public Vows: A History of Marriage and the Nation 
(2000) 

 
February 10: Race and Modern Citizenship 
 
Reading: Tera Hunter, To ‘Joy My Freedom 
 
 For comparison: Glenda Elizabeth Gilmore, Gender and Jim Crow: Women and the  
 Politics of White Supremacy in North Carolina, 1896-1920 (1996) 
 
February 17: Civilization 
 
Reading: Gail Bederman, Manliness and Civilization 
 
 For comparison: Louise Michele Newman, White Women’s Rights: The Racial Origins 

of Feminism in the United States (1999) 
 
February 24: Colonial Modernity 
 
Reading: Pablo Mitchell, Coyote Nation  
 
 For comparison: Peggy Pascoe, Relations of Rescue: The Search for Female Moral  
 Authority in the American West, 1874-1939 (1990) 
 
 



 
March 2: Revolutions 
 
Reading: Jennifer Guglielmo, Living the Revolution  
 
 For comparison: Annelise Orleck, Common Sense and a Little Fire: Women and  
 Working Class Politics, 1900-1965 (1995) 
 
March 9: Reactions 
 
Reading: Alexandra Minna Stern, Eugenic Nation 
 
 For comparison: Leslie J. Reagan, When Abortion Was a Crime: Women, Medicine,  
 and the Law in the United States, 1867-1973 (1997) 
 
March 16: Spring Break 
 
March 23: Inclusion 
 
Reading: Adria Imada, Aloha America  
 
 For comparison: Mary Renda, Taking Haiti: Military Occupation and the Culture of  
 Imperialism, 1915-1940 (2001) 
 
March 30: Sexuality and the State 
 
Reading: Margot Canaday, The Straight State  
 
 For comparison: George Chauncey, Gay New York: Gender, Urban Culture, and the  
 Making of the Gay Male World, 1890-1940 (1994)  
 
April 6: Cultural Resistance 
 
Reading: Catherine S. Ramirez, A Woman in the Zoot Suit 
 
 For comparison: Vicki L. Ruiz, Cannery Women, Cannery Lives: Mexican Women,  
 Unionization, and the California Food Processing Industry, 1930-1950 (1987) 
 
April 13: Civil Rights  
 
Reading: Danielle McGuire, At the Dark End of the Street 
 
 For comparison: Evelyn Brooks Higgenbotham, Righteous Discontent: The Women’s  
 Movement in the Black Baptist Church, 1880-1920 (1993) 
 
 



 
April 20: Rise of the New Right 
 
Reading: Whitney Strub, Perversion for Profit 
 
 For comparison: Lisa McGirr, Suburban Warriors: The Origins of the New American  
 Right (2001) 
 
April 27: Feminism 
 
Reading: Finn (Anne) Enke, Finding the Movement 
 
 For comparison: Alice Echols, Daring to Bad: Radical Feminism in America, 1967- 
 1975 (1989) 
 
May 4: NO CLASS 
 
May 10: Final Papers due by 5pm in my box 
 
 

 
Writing Thesis/Analysis Papers 

 
Thesis/analysis papers may not exceed three pages, typed, double spaced, 12 pt font. 
 
Thesis/analysis papers have two parts. First, write the thesis of the book or article in your 
own words, without using quotations from the book. This should take up no more than half 
of the first page of your paper. Be specific, complete, and succinct. 
 
Second, write an analysis of the book. Since you have already stated the thesis, there is no 
need for further summary. Rather, here you critically engage the work and tell me your 
analysis of it. You do not need to cover each reading or part of the reading but should focus 
on what most interests you. Your analysis can take a number of forms. You may ask 
questions about and discuss the author’s purpose or guiding research questions, method, 
use of sources, particular innovations, and problems or shortcomings. It is often useful to 
ask yourself what this work contributes to historical studies and what problems remain. 
Make sure that this part is analysis (defined as your thoughts/opinions plus 
reasoning/evidence), not summary. Another useful definition of “analysis” likens it to 
taking apart a clock to reveal its mechanisms and explain how it works. You might think of 
“taking apart” a book to reveal its components and functions. Then tell me what you think 
about this and why. 
 

Creating Historical and Historiographical Discussion Questions 
 
A crucial part of becoming skilled at critical thinking and analysis is learning to ask good 
questions. Because of this, I will ask you to write TWO questions for two different weeks of 



the semester (sign up the first week). When you write questions, you should come to class 
early to put them up on the board. Discussion will begin with question writers explaining 
what motivated their questions.  
 
The two questions: The purpose of the questions is to direct the class into the central issues 
and concerns in the reading for that week. They will be graded by how well they do so. One 
question will engage the historical material presented by the author. For example, for Eric 
Foner’s A Short History of Reconstruction, the historical question would engage some facet 
of Reconstruction, like the effects of Black political participation. The other question will 
engage historiographical concerns; that is, it will engage how the history was crafted and 
written. Historiographical questions might engage how the author shaped his or her book, 
analyzed sources, or intervened in established historical debates.  
 
Some tips: Questions that begin with “who,” “what,” “where,” and “when” can often be 
answered with specific information. For this reason, they often do no make good discussion 
questions. Questions that begin with “how” or “why” ask for explanations. They are usually 
analytical questions and tend to make for better discussion questions. If you have identified 
an issue that interests you but do not have a question, try asking “how” or why” and see 
what happens. 
 
Questions that identify controversies or ambiguities or paradoxes tend to work well too. 
 
Make sure you don’t ask a question that can only be answered with knowledge from 
outside readings. Those questions don’t make for good discussion. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


